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Abstract
Abstract content goes here. Maximum 250 words.
Kata Kunci: 
Minimal 5 kata katakunci, maksimal 10 kata. Pisahkan dengan koma.
Introduction
It contains backgrounds of the problem, depiction, and further scrutiny of the problem or the gap between what is idealized and reality, supported by relevant theories, recent research, and the study's objective. The problem should offer a new research value or benefit as an innovative endeavor, written 20% of the whole body, including the title and abstract. 
Method
Write out briefly, concisely, clearly, and adequately so it can be replicated. This section explains the research approach, study subjects, conduct of the research procedure, use of materials and instruments, data collection, and analysis techniques. These are not theories. Generally known formulas should not be written down for statistical use. Any specific criteria used by the researcher in collecting and analyzing the research data should be thoroughly described, including the quality of the instruments, the research material, and the data collection procedure. 
Findings & Discussion
For ease of reading and comprehension, findings are presented first, followed by discussion. It should provide a concise and precise description of the experimental results, the interpretation, and the conclusions that can be drawn. The Findings subtitle and Discussion subtitle are presented separately. This section should occupy a minimum of 60% of the whole body of the article.
Findings
The results of data analyses can be presented in tables, graphs, figures, or any combination of the three. Tables, graphs, or figures should not be too long, too large, or too many. The writer is advised to use decent variation in presenting tables, graphs, or verbal descriptions. All displayed tables and graphs should be referred to in the text. The format of the tables is shown in Table 1. Tables do not use column (vertical) lines, and row (horizontal) lines are used only for the head and tail of the table. The font of the table entry may be reduced. Figures in the table should not be over-repeated in the narration before or after the table. All figures and tables should be cited in the main text, such as Figure 1, Table 1, etc.
Table 1. Students Learning Outcomes
	
	
	Average Learning Outcome

	
	
	Difficulty Factors
	Pre-test
	Post-test

	Group
	X0
	0.60
	351
	242

	
	X1
	0.25
	414
	531

	
	X2
	0.86
	634
	423


Figure numbers and titles are written in the left column (left alignment). Figure numbers are written in accordance with the sequence using Arabic numerals. The title of the picture is written at the bottom of the picture in title case, except for conjunctions and prepositions. The title of the picture uses a font size of 8 (eight). Images should not exceed the margin of each column, except if the size of a large image is not enough in 1 column, then it can cross 2 columns but placed at the beginning of the page.  The line spacing used between the image and the sentence above and below it is 1 (one) blank line.
Ensure all manuscript images are high-resolution for clear on-screen viewing, with sufficient brightness and contrast. Limit color use to essential cases; ensure clarity in black and white printing. Differentiate elements using patterns or shades of gray instead of color-coding. Graphs should use distinct line styles and markers for clarity in both formats. Large images can span two columns; position at the top for a clean layout. Adherence to these guidelines ensures professional, accessible visuals, enhancing manuscript quality and readability.
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Figure 1 Implementation of the Inquiry Learning
Discussion
The author should discuss the results and how they can be interpreted from the perspective of previous studies and the working hypotheses. The findings and their implications should be discussed in the broadest context possible. Future research directions may also be highlighted.
It is advised not to use too many direct quotations. One should be used, however, and it should be written in the “...” format in the paragraph for a quotation of fewer than 40 words. For a direct quotation of more than 40 words, it is written in a separate block (outside the paragraph), half an inch indented from the left margin, with no quotation marks, and followed by (name of the author, year, page number)
Conclusion
Intended not only to repeat findings. The conclusion contains substantialization of meaning. It can present a statement of what is expected as proposed in the “Introduction” and what has happened as reported in the “Findings and Discussion” so that compatibility exists. An addition can be made concerning the prospects of enriching the research findings and developing the potential for future research.
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